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Introduction 
The following lessons are adapted from the Tsongas Industrial Center’s teacher guide, Cotton, 
Cloth, and Conflict. While the texts themselves are appropriate for an eleventh-grade audience, 
few of my students are reading on grade level. As a special education teacher, most of my direct 
students are reading at an elementary school level. Another large portion of my students are new 
arrivals to the United States and are at a basic English level. In anticipation of extensive vocabulary 
barriers, I have incorporated several “vocabulary gallery walk” opportunities for students to 
research and share definitions for key terms. Alternatively, I could decide to exclude these 
supplemental activities if my students do not appear to need them. 
While there are several opportunities for me to step in and provide supports, I also build scaffolds 
in which students support one another. For example, in Day 3, students record key quotes on post-
its that hang throughout the classroom, which supports them in using textual evidence on the exit 
ticket. After all, students’ use of textual evidence is one of the main focal standards for this 3-part 
lesson series! 
Throughout these lesson plans, I try to prepare for several alternate, and even overlapping 
instructional realities. Students could learn in-person, but our class might also take place 
exclusively online. We could also find ourselves in a hybrid environment in which students are 
online on even days and in-person on odd days. Better yet, some students might complete their 
work asynchronously from home, or even tune in via Microsoft Teams as we “simulcast” the 
lesson. Teachers will inevitable have to adjust their instruction depending on their current reality. 

Lesson Plans 

Grade Level: 
11 Special Education 

Subject: 
English III 

Materials: 
• Do Now on Canvas
• Handout on Canvas
• Exit ticket(s) on Canvas
• Lesson Plan (teacher facing materials)
• Classroom PowerPoint (teacher facing materials)

Lesson Overview 

 Applicable Standards (C.1) 

CCSS.ELA-LITERACY.RI.11-12.1 
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from 
the text, including determining where the text leaves matters uncertain. 

http://www.corestandards.org/ELA-Literacy/RI/11-12/1/


CCSS.ELA-LITERACY.RI.11-12.2 
Determine two or more central ideas of a text and analyze their development over the course of the text, including how they 
interact and build on one another to provide a complex analysis; provide an objective summary of the text. 
CCSS.ELA-LITERACY.RI.11-12.5 
Analyze and evaluate the effectiveness of the structure an author uses in his or her exposition or argument, including whether 
the structure makes points clear, convincing, and engaging. 
CCSS.ELA-LITERACY.RI.11-12.8 
Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use of 
legal reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the premises, purposes, and arguments in 
works of public advocacy (e.g., The Federalist, presidential addresses). 
CCSS.ELA-LITERACY.RI.11-12.10 
By the end of grade 11, read and comprehend literary nonfiction in the grades 11-CCR text complexity band proficiently, with 
scaffolding as needed at the high end of the range. 

Lesson Objective (C.1, A.3) 

By the end of these three lessons, students will be able to… 
How . . . . Explain the differences in work conditions between enslaved Africans in 

bondage vs. Americans who worked in the factories of the Industrial Revolution 
What By examining and citing primary sources from 1845 (Frederick Douglass’s 

Narrative + Cotton, Cloth, and Conflict)  
Why In order to write a well-written paragraph comparing these varying perspectives. 

 

Assessment (B.1, B.2,C.1, C.2) 

Assessment items: 
Do Now responses 
Independent practice (Kernel Activity on Canvas) 
Exit tickets 
Evidence of understanding 
All records of student participation, including Do Now, collaborative practice, independent 
practice, and each day’s exit ticket responses can help the instructors adjust the lesson to 
ensure all students reach the objective.  

Day 1 

Lesson Objective (C.1, A.3) 

By the end of these three lessons, students will be able to… 
How . . . . Explain the differences in work conditions between Americans in bondage vs. 

Americans who worked in the factories of the Industrial Revolution 
What By examining primary sources from 1845 (Frederick Douglass’s Narrative + 

Cotton, Cloth, and Conflict)  
Why In order to write a well-written paragraph comparing these varying perspectives. 

 

Connect and Engage (A.2, B.1, C.1) 15 minutes 

http://www.corestandards.org/ELA-Literacy/RI/11-12/2/
http://www.corestandards.org/ELA-Literacy/RI/11-12/5/
http://www.corestandards.org/ELA-Literacy/RI/11-12/8/
http://www.corestandards.org/ELA-Literacy/RI/11-12/10/


Instructions to the Teacher: 
As the students enter class (either in-person or online), the text in the blue box will be 
projected on the opening slide, directing students to Canvas to complete their Do Now online. 
 “Complete the Do Now online on Canvas.” 
(Copy link here to share with students in the video call chat.) 
Do now instructions: 
Movement – Find your seat, open your computer, and begin the Do Now posted in 
discussions on Canvas.  
Voice level – Quietly (Voice level 1) 
Participation – Independently 
Time – 7 minutes 
Answer the following question in at least 4 complete sentences.  
Imagine our school day lasted 14 hours. (!!!!!!!)  
Do you believe school should last 14 hours? Why or why not? If not, what would you 
do to shorten the school day? 

 
Source: http://clipart-library.com/clipart/6TpLMeAac.htm  

Instructions to the Teacher: 
After 7 minutes of quiet work time (or soft music, at the teacher’s discretion), go over student 
answers for ~3 minutes.  
After students share out their responses, explain that the workers in Lowell, Massachusetts, 
faced a similar dilemma to the one you described in the Do Now: 
Teacher explanation: 
“Workers in Lowell, Massachusetts, and other factories during the Industrial Revolution, 
experienced the conditions described in the Do Now—they had to work for twelve, or even 
fourteen hours! Instead of hanging out with their wonderful teachers in school, though, they 
were working hard physically, standing on their feet for hours on end and completing 
repetitive physical labor in mills/factories. 
“Pay attention to the argument the writer (likely Sarah Bagley) makes in advocating for 
change. What comparisons does she make? When I say go, you and your groupmates will read 
the handout and answer the provided questions. Be prepared to explain the argument Sarah 
Bagley makes in this excerpt. Using the provided group chart projected on the board, select 
your role within your group. Go ahead and transition into your groups now.” 



Teacher Model 

 Teacher Instructions: 
When I say go, examine this time table for the next 2 minutes or so. Talk with a partner—what 
do you notice? How would you describe these girls’ quality of life? 

 
 
 
 



Collaborative/Guided Practice (25 minutes) 

Instructions to the Teacher: 
Conduct a shared reading using one of the following formats:  

1) Read aloud the text (Document 19: Excerpt from the Voice of Industry, December 26, 1845 -- 
A Mile of Girls) with the class, OR 

2)  Invite student volunteers to read aloud to the whole class. 
3) Alternatively, break the students into groups (either homogeneous or heterogenous, at the 

teacher’s discretion). Group members should self-select among the following roles, although 
all students must contribute throughout the activity: 
 

Facilitator Reads aloud the questions and prompts their group to remain on-
track 

Record-keeper Maintains the cleanest notes, although everyone must pass in their 
notes for full credit! 

Timekeeper Keeps track of time and ensures their group finishes during the 
allotted time 

Reporter Shares the group’s findings with the larger class 

Vocabulary Extension Assignment: 
Be prepared to define the following terms. Depending on students’ RI (Reading inventory) scores and 
WIDA English Language scores, provide a separate handout with defined terms. 
Optional vocabulary gallery walk:  
Teacher instructions: Write each of these terms on a blank sheet of paper. Then, distribute the papers 
among the students, so that each student has his or her own paper. Instruct students to research and 
record the definitions of their term. Ask students to share their term with their groupmates. Finally, 
have each student tape up their term in the classroom and invite students to circulate through the 
“vocabulary gallery.” 
Terms from the TDQs (Text-dependent questions): 

1) Textile 
2) Manufacturer 
3) Forbidden 
4) Remonstrances 
5) Editorial 
6) Petitions 
7) Tyrannically (Tyrant) 

Terms from the excerpt: 
1) Rejoice 
2) Emancipating (emancipate; emancipation) 
3) Oppressed 
4) Extension 
5) Confined 
6) Degrading 
7) Supervision 
8) Operatives 
9) Ameliorate 
10) Inducements 
11) Premises 



Teacher Instructions: As students read document 19 from Cotton, Cloth, and Conflict, they should 
answer questions (copied from the handout) using group protocol:  
1. What two kinds of “remonstrances” or protests does this document mention? 
2. Which type of remonstrance or protest did the textile manufacturers forbid? What specific 
complaints, according to this document, were the mill operatives trying to express? 
3. In 1846, less than a year after this editorial appeared, mill workers fighting for a ten-hour work 
day sent to the Massachusetts legislature a 130-foot-long petition signed by 4,500 people. If it 
is true that petitions were "tyranically forbidden," how do you suppose the workers managed to 
get so many signatures? 

 
 



Exit ticket (A.3, B.1, D.1, D.2, D.3) (15 minutes) 

Instructions to the Teacher: 
At the end of class, project the following prompt on the final slide and direct students to 
complete the prompt in Canvas. 

 
Exit ticket Prompt: 
Answer the following question in 5-7 sentences using evidence from Document 19, as well as other 
texts we have read this unit about slavery (i.e. Frederick Douglass’s narrative). 
 
Sarah Bagley argues that economic necessity forces mill workers into the factories. Explain the 
strengths and weaknesses of her argument comparing the work of the mill girls and the work of 
enslaved people. 

 
Day 2 

Lesson Objective (C.1, A.3) 

By the end of these three lessons, students will be able to… 
How . . . . Explain the differences in work conditions between Americans in bondage vs. 

Americans who worked in the factories of the Industrial Revolution 
What By examining and citing primary sources from 1845 (Frederick Douglass’s 

Narrative + Cotton, Cloth, and Conflict)  
Why In order to write a well-written paragraph comparing these varying perspectives. 

 

Connect and Engage (A.2, B.1, C.1) (15 minutes) 

The Teacher says: 
Welcome, students! 
Complete the Do Now online on Canvas:  
Do now instructions, posted in the class powerpoint: 
Movement – Find your seat, open your computer, and begin the Do Now posted in discussions 
on Canvas.  
Voice level – Quietly (Voice level 1) 
Participation – Independently 
Time – 7 minutes 
Answer the following prompt in at least 4 complete sentences. 
What do you remember about the Lowell mill girls’ quality of life? What did they do 
to advocate (push for) better conditions? 
Instructions to the Teacher: 
After 7 minutes of quiet work time (or soft music, at the teacher’s discretion), go over 
student answers for ~3 minutes.  
After students share out their responses, transition to today’s lesson. 

 



Teacher Modeling (A.1, A.2, B.1, B.2, C.1, C.3, D.1, D.2, D.3) 10 mins 

Instructions to the teacher: 
As a class, read through the rules and regulations in the Tremont Mills (Document 15). 
Then, ask students the provided questions (copied from Document 15, page 2).  
1. Which of these rules deal with the actual workplace? 
2. Which rules govern workers’ activities outside of the mill? 
3. Do any of these rules seem unfair to you? Which ones and why? 

 
 



Collaborative/Guided Practice (25 minutes) 

Instructions to the Teacher: 
Conduct a shared reading using one of the following formats:  

1) Read aloud the text (Document 18: Excerpts from the Voice of Industry, September 18, 1845 -- 
"The Whip of Necessity") with the class, OR 

2)  Invite student volunteers to read aloud to the whole class. 
3) Alternatively, break the students into groups (either homogeneous or heterogenous, at the 

teacher’s discretion). Group members should self-select among the following roles, although 
all students must contribute throughout the activity: 
 

Facilitator Reads aloud the questions and prompts their group to remain on-
track 

Record-keeper Maintains the cleanest notes, although everyone must pass in their 
notes for full credit! 

Timekeeper Keeps track of time and ensures their group finishes during the 
allotted time 

Reporter Shares the group’s findings with the larger class 

Vocabulary Extension Assignment: 
Be prepared to define the following terms. Depending on students’ RI (Reading inventory) scores and 
WIDA English Language scores, provide a separate handout with defined terms. 
Optional vocabulary gallery walk:  
Teacher instructions: Write each of these terms on a blank sheet of paper. Then, distribute the papers 
among the students, so that each student has his or her own paper. Instruct students to research and 
record the definitions of their term. Ask students to share their term with their groupmates. Finally, 
have each student tape up their term in the classroom and invite students to circulate through the 
“vocabulary gallery.” 
Terms from the TDQs (Text-dependent questions): 

1) Elements 
Terms from the excerpt: 

1) Monotonous 
2) Tedious 
3) Voluntary 
4) Remarkable 
5) Dwellings 
6) Recollections 
7) Compelled 
8) Overseer 

 
 
 
 
 
 



 

 
 
Exit ticket (A.3, B.1, D.1, D.2, D.3) (15 minutes) 

Instructions to the Teacher: 
At the end of class, project the following prompt on the final slide and direct students to 
complete the prompt in Canvas. 
Exit ticket Prompt: 
REVISIT yesterday’s exit ticket response. Has your reasoning changed at all, based on Document 18? 
REPLY to your response yesterday using evidence from today’s texts.  
 
Yesterday’s prompt: 
Sarah Bagley argues that economic necessity forces mill workers into the factories. Explain the 
strengths and weaknesses of her argument comparing the work of the mill girls and the work of 
enslaved people. 



Tomorrow’s homework: 
 
Reread Chapters 1 and 5 of Frederick Douglass’s narrative on Canvas. Be prepared to discuss 
Douglass’s portrayal of slavery.  

 
Day 3 

Lesson Objective (C.1, A.3) 

By the end of these three lessons, students will be able to… 
How . . . . Explain the differences in work conditions between Americans in bondage vs. 

Americans who worked in the factories of the Industrial Revolution 
What By examining and citing primary sources from 1845 (Frederick Douglass’s 

Narrative + Cotton, Cloth, and Conflict)  
Why In order to write a well-written paragraph comparing these varying perspectives. 

 

Connect and Engage (A.2, B.1, C.1) 

Do Now:  
Welcome, students! 
Complete the Do Now online on Canvas:  
(Copy link here to share with students in the video call chat.) 
Do now instructions: 
Movement – Find your seat, open your computer, and begin the Do Now posted in 
discussions on Canvas.  
Voice level – Quiet (Voice level 1) 
Participation – Independent 
Time – 7 minutes 
Instructions: Answer the following prompt in at least 4 sentences.  
What do you remember about the way Frederick Douglass described slavery in his 
narrative? How do the conditions he described compare to the conditions the mill girls 
faced? 
Instructions to the Teacher: 
After 7 minutes of quiet work time (or soft music, at the teacher’s discretion), go over 
student answers for ~3 minutes.  
After students share out their responses, transition to today’s lesson. 

 

Collaborative/Guided Practice (15 minutes) 

The teacher says: 
“In your groups, discuss the following questions. Be prepared to share out with the 
class.”  

Instructions to the Teacher: 
Conduct a shared reading using one of the following formats:  

1) Read aloud the text and corresponding questions with the class, OR 
2)  Invite student volunteers to read aloud to the whole class. 



3) Alternatively, break the students into groups (either homogeneous or heterogenous, at the 
teacher’s discretion). Group members should self-select among the following roles, although 
all students must contribute throughout the activity: 
 

Facilitator Reads aloud the questions and prompts their group to remain on-
track 

Record-keeper Maintains the cleanest notes, although everyone must pass in their 
notes for full credit! 

Timekeeper Keeps track of time and ensures their group finishes during the 
allotted time 

Reporter Shares the group’s findings with the larger class 

Instructions to the teacher: 
Post the following questions on the board. Instruct students to record textual evidence on 
post-it notes and post these notes on  
The teacher says: 
Answer the following questions based on Chapter 1 of Douglass’s narrative: 
1. What are some characteristics of Douglass’ early life in slavery? 
2. How do the circumstances of Douglass’s birth – being born of an enslaved mother raped by 
her enslaver – manifest in his position on the plantation? 
3. What is Douglass’s first memory of the barbarity (horror/savagery) of slavery? 

Exit ticket (A.3, B.1, D.1, D.2, D.3) (25 mins) 

Access the Exit Ticket on Canvas:  
(Copy link here to share with students in the video call chat.) 

Do Now Prompt: 
Answer the following prompt in at least 10 complete sentences using evidence from both 
Frederick Douglass’s narrative and the Cotton, Cloth, and Conflict series.  
Compare and contrast the experience of the mill girls to enslaved people. How were their 
experiences similar? How were they different? Explain what advantages mill girls might have 
been aiming for by comparing themselves to enslaved people. 
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